
Jersey Premium strategy statement 

 

 

This statement details our school’s use of Jersey Premium funding to help improve the attainment of our 

disadvantaged pupils.  

It outlines our Jersey Premium strategy, how we intend to spend the funding in this academic year and 

the effect that last year’s spending of Jersey Premium had within our school.  

School overview 

Detail Data 

School name Jersey College for Girls 

Number of pupils in school  734 

Proportion (%) of Jersey Premium eligible pupils 4.8%  

Academic year/years that our current Jersey Premium strategy plan 

covers 

2021-2022 

Date this statement was published January 2022 

Date on which it will be reviewed December 2022 

Statement authorised by Carl Howarth, Principal 

Jersey Premium lead Simon Milner, Assistant 

Headteacher 

Funding overview 

Detail Amount 

Jersey Premium funding allocation this academic year £ 35,000 

 

  



 

Part A: Jersey Premium strategy plan 

Statement of intent 

Our ultimate objective for students eligible for Jersey Premium funding is that, to the same extent as 

their peers, they are supported to live the College’s vision for students: 

Students leaving JCG at the end of their studies will enjoy life to the full, value their friendships and 

achieve balance in their lives. They will have a thirst for knowledge and already possess a broad 

understanding of the cultural, historical, geographical and scientific events and ideas which have 

fashioned their island and their world, and an eagerness to discover more. They will have a good 

range of hobbies and interests, including the Arts and sport, which they want to pursue. They will be 

rigorous and imaginative thinkers. 

They will leave us with an excellent record of achievement for an academically-demanding course 

at university or employment which will lead to a stimulating career. They will have the ambition, 

motivation and staying power which will equip them to study independently and successfully at 

either. They will apply for internships, work experience and voluntary work in their holidays. 

They will have grown as individuals who are happy, well mannered and able to find fulfilment in their 

service to others. They will be thoughtful, open-minded and be able to lead. They will be conscious of 

the advantages they have enjoyed and of the opportunities and obligations such advantages 

should bring. They will want to have a positive impact on their community and the world. 

They will have happy and lasting memories of their time at College and an admiration for those 

people who have nurtured and shaped their learning. 

This vision is underpinned by our core values of aspire, inquire, excel and belong; these values, in turn, 

are the key principles of our strategy plan. Individual outcomes and activities identified in the strategy 

plan are designed to ensure that all students can aspire, inquire, excel and belong in a learning 

environment that is stimulating, challenging, nurturing and inclusive.  

Key areas of our School Development plan with particular links to our Jersey Premium strategy plan 

include the following: 

• Incorporate effective teaching using student-owned iPads in the Year 7 curriculum and 

introduce CenturyTech (AI) academic resources and support. 

• Audit our current Co-curricular participation through the implementation of he online platform 

SOCS to identify underrepresented groups and achieve wider participation 

• Develop a 4-18 progression map of opportunities to strengthen our students’ mindset of 

service to their community 

• Pursue the Wellbeing Award for Schools to review, enhance and celebrate our wellbeing and 

mental health provision 

The current Jersey Premium strategy plan works towards achieving our ultimate objective in the 

following ways:  

• Aspire: Raising aspiration through access to a full range of co-curricular and higher education 

activities.  



 

• Inquire: Promoting inquiry through enhancing metacognitive skills, providing resources for 

learning and funding access to academic enrichment activities.  

• Excel: Boosting excellent academic achievement through targeted TA support, close 

monitoring of progress by the JP Co-ordinator, and funding access to revision programmes.   

• Belong: Enhancing belonging through the work of ELSAs, counsellors, peer mediators and a 

staff body appropriately trained in issues relating to social, emotional and mental health. 

  

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 

pupils. 

Challenge 

number 

Detail of challenge  

1 The most common challenge facing our students eligible for JP funding relates to 

their emotional needs and wellbeing. In a small number of cases, this leads to 

challenges with attendance.   

2 Removing any barriers to students eligible for JP funding accessing a full range of co-

curricular activities, including music tuition.  

3 Data analysis suggests that students eligible for JP funding are scoring less well than 

their peers on our measures of metacognitive and self-regulated learning behaviours.  

4 Data analysis reveals a range of individual challenges and learning gaps, in specific 

subject areas, for some students eligible for JP funding. In addition, student voice and 

engagement with families continues to show that some students lack specific 

resources that would enhance learning.  

5 Ensuring robust and dynamic diagnosis of individual student needs, and monitoring 

and evaluation of individual student progress (in the absence of any significant 

patterns of underperformance).  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 

measure whether they have been achieved. 

Intended outcome Success criteria 

Enhanced provision for wellbeing and mental 

health, to promote the belonging of all students.  

All students to have access to a timely and 

appropriate offering of pastoral support, to 

include school-based counselling and peer 

mediation.  

Improved insight into any challenges students 

eligible for JP funding face in engaging with the 

co-curriculum, with actions in place to address 

these. 

Use of newly acquired platform, SOCS, to fully 

monitor and evaluate student engagement in 

the co-curriculum. Support offered to any 

students eligible for JP funding not currently 

engaging / engaging minimally.  

Enhanced student metacognition and self-

regulated learning, thereby narrowing (and 

ideally removing) any discrepancy in our 

measures of these competencies  

Data analysis to identify a reduced gap.  



 

Individual learning gaps and challenges (including 

access to resources) are addressed so that 

students eligible for JP funding can excel. Students 

aspire to, and access, appropriately challenging 

options at 16+ and 18+.  

 

 

The achievement, attainment and options post-

16/post-18 of students eligible for JP funding 

continues to be in line with excellent outcomes 

for the whole cohort.  

Enhanced system for diagnosing and monitoring 

the individual needs of students eligible for JP 

funding.  

Creation and maintenance of a student profile 

for all students eligible for JP funding to collate 

and facilitate the use of relevant data. 

 

 

  



 

Activity in this academic year 

This details how we intend to spend our Jersey Premium this academic year to address the challenges 

listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ [8,500] 

Activity Evidence that supports this approach Challeng

e 

number(s

) 

addresse

d 

Additional 

input on 

learning 

behaviours, 

metacognitio

n and self-

regulated 

learning in 

student 

programmes 

(including 

resourcing 

assembly and 

Tutor 

programmes)  

EEF on metacognition and self-regulation: 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/metacognition-and-self-regulation 

 

Addressing Educational Disadvantage in Schools and Colleges: The Essex 

Way, identifies ‘metacognition and self-regulated learning’ as a ‘core 

element’ (p.14) to focus on.  

 

3, 4  

Professional 

learning 

targeting 

learning 

behaviours, 

metacognitio

n and self-

regulated 

learning (e.g. 

follow-up 

work on Fear 

is the Mind 

Killer from 

February staff 

book club)  

EEF on meta-cognition and self-regulation: 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/metacognition-and-self-regulation 

 

Addressing Educational Disadvantage in Schools and Colleges: The Essex 

Way, identifies ‘metacognition and self-regulated learning’ as a ‘core 

element’ (p.14) to focus on.  

 

 

3,4  

Funding of JP 

Co-ordinator 

input to 

oversee 

diagnosis and 

monitoring of 

Updated EEF guidance highlights the importance of a cycle of diagnosis, 

implementation and monitoring 

 

5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation


 

individual 

student 

needs 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers

/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf 

 

Addressing Educational Disadvantage in Schools and Colleges: The Essex 

Way (2021) notes that ‘poorly identified need leads to poorly identified 

activity’ (p. 49) - we aim for the accurate and timely diagnosis of need. 

 

Staff training 

to support 

wellbeing 

and mental 

health 

provision, 

particularly in 

relation to 

anxiety 

EEF on social and emotional learning: 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/social-and-emotional-learning 

 

Addressing Educational Disadvantage in Schools and Colleges: The Essex 

Way (2021) identifies ‘social, emotional and mental health (SEMH)’ as a 

‘core element’ (p.14) to focus on. 

 

 

1 

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £ [17,000] 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

Provision of 

targeted TA 

support, including 

work commissioned 

by teachers 

identifying areas of 

need (1-1) 

EEF on one-to-one tuition: 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/one-to-one-tuition 

 

EEF guidance on deployment of TAS: 

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/teaching-assistants 

 

3,4 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants


 

Note: TA support is primarily used in support of GCE Maths 

and English, and it does not entail students missing 

classroom curriculum time for these subjects. TA support is 

supplementary to high quality teaching  

 

Funding additional 

learning and 

revision activities 

(e.g. holiday 

revision 

programmes, 

targeted tuition 

and booster 

sessions) 

EEF on one-to-one tuition: 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/one-to-one-tuition 

 

EEF on small group tuition: 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/small-group-tuition 

 

EEF on summer schools: 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/summer-schools 

 

Addressing Educational Disadvantage in Schools and 

Colleges: The Essex Way (2021) notes that ‘one-to-one and 

small-group tuition has a good evidence base when used 

carefully’ (p. 85).  

 

4 

Provision of 

academic / 

learning  resources 

to support and 

enhance learning 

Evidence from survey data, student voice and parental 

discussion confirms that some students lack resources for 

learning in the home.   

4 

 

 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools


 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ [9,400] 

Activity Evidence that supports this approach Chall

enge 

num

ber(s

) 

addr

esse

d 

Training 

for and 

implem

entatio

n of a 

peer 

mediati

on 

progra

mme  

Our peer mediation programme should share features and benefits of peer 

mentoring: 

 

EEF on mentoring: 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-

learning-toolkit/mentoring 

 

Research indicates cognitive and SEMH benefits of peer mediation: 

https://www.scottishmediation.org.uk/young-talk/peer-mediation/what-does-

research-say/ 

 

Training students as peer mediators acknowledges that the ‘effectiveness with 

SEMH means it is intrinsic to every aspect of school life’ (Addressing Educational 

Disadvantage in Schools and Colleges: The Essex Way (2021), p. 91) 

1,3 

Targete

d ELSA 

support 

EEF on social and emotional learning: 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-

learning-toolkit/social-and-emotional-learning 

1, 3 

 

Extende

d 

counsell

or 

provisio

n  

Along with peer mediation and ELSA support, extended counsellor provision forms 

part of our enhanced pastoral care offering. 

 

Addressing Educational Disadvantage in Schools and Colleges: The Essex Way 

(2021) notes that ‘strong pastoral care is the foundation stone of a successful 

strategy’ (p. 21) and goes on to reinforce the point that ‘successful strategies to 

address disadvantage are built on strong pastoral care’ (p. 103).  

1, 3  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://www.scottishmediation.org.uk/young-talk/peer-mediation/what-does-research-say/
https://www.scottishmediation.org.uk/young-talk/peer-mediation/what-does-research-say/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning


 

Funding 

activitie

s in 

support 

of 

universit

y study 

(e.g. 

visits, 

taster 

days,  

resourc

es, 

super-

curricul

ar 

learning

)  

In our setting, >90% of students go on to university study. Students eligible for JP 

funding may face greater challenges in accessing activities to support decision-

making, application and preparation. 

 

See EEF insights into careers education: 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Careers_Education_s

ummary_infograph.pdf 

 

4 

Funding 

access 

to co-

curricul

ar 

activitie

s, 

includin

g music 

tuition 

and 

service 

opportu

nities  

EEF on arts participation: 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-

learning-toolkit/arts-participation 

 

DFE, research-led, guidance links co-curriculum and service opportunities to 

character education and states that ‘schools which develop character well help 

drive equity and social mobility for their pupils’: 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/atta

chment_data/file/904333/Character_Education_Framework_Guidance.pdf 

 

Discussion with our students and families indicate that full involvement with the co-

curriculum builds a sense of belonging. Addressing Educational Disadvantage in 

Schools and Colleges: The Essex Way (2021) notes that ‘to be successful, 

disadvantaged pupils will need to feel like they belong in our schools’. 

2 

Conting

ency 

fund for 

acute 

issues. 

Based on our experiences and those of other schools nationally, we have identified 

a need to set a small amount of funding aside to respond quickly to needs that 

have not yet been identified. 

All  

 

Total budgeted cost: £ [34,900] 

  

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Careers_Education_summary_infograph.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Careers_Education_summary_infograph.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/904333/Character_Education_Framework_Guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/904333/Character_Education_Framework_Guidance.pdf


 

Part B: Review of outcomes in the previous academic year 

Jersey Premium strategy outcomes 

This details the impact that our Jersey Premium activity had on pupils in the 2020 to 2021 academic 

year.  

At all levels, the academic achievement of students eligible for Jersey Premium funding is in line 

with their peers at College. This is analysed at each data collection point for all year groups, 

and is evident in academic outcomes at the end of the school year 2020-2021: 

A Level 

• Students eligible for Jersey Premium funding surpassed aspirational ALPs targets by more 

than the College average of +1.19 grades. The cohort’s overall performance gave the 

College an ALPs T score (Progress)  of 1.00  (highest  score  possible)  and  Band 1 

placing  JCG  in  the  Top  1%  of  all  UK  schools. 

GCSE  

• 9-7 Grades for 2021 are at 79.5% for the non JP cohort and 75.7% for JP, compared to 

36.0% for all Jersey students and 28.5% for all UK students. 

• 109 of 110 students achieved 5 or more grades between 9 and 5. All JP students 

achieved this. 

• 109 of 110 students achieved 5 or more grades between 9 and 5 including Maths and 

English. All JP students achieved this.   

• Overall Pass rate at grade 5 and above is 98.1% for 2021 and 100% for JP students. 

• 82.5% of non JP students achieved 5 or more grades at or above a 7 compared to  

85.7% for JP students.  

• Average GCSE grade is 7.6 for non JP 2021 compared to 7.5 for JP students.   

Across a range of measures of achievement and attainment, the performance of students 

eligible for JP funding is closely comparable to, and sometimes superior to, that of the 

outstanding cohort average. Students eligible for JP funding are excelling at College.  

The College’s overall attendance figure for 2020-2021 was 95.9%. There was no significant 

average difference in the attendance figures of JP students (note – a small number of students 

facing challenges to attendance does include some JP students, as indicated in our strategy 

plan above).  

Our 2021 strategy noted that ‘the most significant, common need identified among our JP 

eligible students relates to their emotional needs’. Our annual Safeguarding Check, carried out 

by our Senior Advisor in October 2021, found that ‘children with a variety of mental health, 

emotional and social needs are supported very well in school and with a range of timely 

support from external agencies’. In relation to ‘wellbeing during and after lockdown’, the 

College’s November 2021 Virtual Review found that ‘staff and students both felt that there was 

a real emphasis on ensuring their well-being and mental health was looked after throughout.’ 

 



 

Our 2020-2021 strategy aimed to address the following specific challenges facing some of our 

JP students in order to promote the strong outcomes identified above:  

A. Low self-esteem, emotional wellbeing and attendance 

B. Lack of financial resources to enable access to experiences which would increase 

cultural capital and raise aspirations 

C. Lack of access to appropriate resources and equipment to support learning 

D. Bespoke support to address individual attainment gaps 

The following activities – supported or enabled by Jersey Premium funding – have contributed 

towards the intended outcome of mitigating some or all of these challenges: 

• The allocation of JP funding to enable students to access private music tuition through 

our Polyphony programme meant they could engage in an activity that promotes 

wellbeing, increases cultural capital and raises aspirations. 

• JP funding has allowed Sixth Form students to access parts of our Elective programme 

that carry a financial cost (e.g. Crafts Elective), and which aim to support well-being 

and so promote self-esteem and attendance. 

• The post-18 aspirations for learning of Sixth Form students were supported through 

purchasing stationery in readiness for university study, and funding university visits. 

• JP funding allowed us to supply crucial resources for learning, including textbooks 

(which students are otherwise required to buy), desks/chairs for family homes, and iPads 

for incoming Year 7 students (as part of our bring-your-own-device learning strategy).  

• Targeted interventions helped to address individual attainment gaps and, therefore, 

secure excellent outcomes; these included TA support for English and Maths, and 

French booster sessions.  

• Some planned events that would have required the input of Jersey Premium funding, 

such as Year 9 Challenge Days, did not take place due to COVD-19 restrictions. Others, 

such as the Time and Tide cross-curricular learning days, attracted JP funding to ensure 

all students could take part.  

• In support of self-esteem and well-being, JP funding allows us to defray the cost of 

additional hours provided by school-based counsellors. 

• JP funding continues to enable us to address individual and ad hoc well-being and 

learning needs, e.g. purchasing additional materials for creative subjects at GCSE and A 

level or topping up a student’s smart card for use in our canteen. 

• A final area (priority E) of our 2021 strategy was the administration of Jersey Premium 

and allocation of resources. Staffing changes meant that, by the end of 2021, the JP 

Co-ordinator role was again included within the remit of the Assistant Headteacher: 

Student Progress and Welfare. 

Overall, the desired outcomes of promoting self-esteem and wellbeing, enabling access to 

experiences that raise aspiration, providing appropriate resources to support learning and 

addressing individual attainment gaps were met in such a way as to secure strong outcomes 

for students eligible for JP funding.  

 

 



 

Further information (optional) 

Our Jersey Premium strategy will be supplemented by additional activity that we do not expect 

to fund through our Jersey Premium allocation. This will include the following, from our School 

Development Plan and Student Support Action Plan 

• Work with Year 7 and their parents so that they develop their language for learning and 

assessment. 

• Encourage self-confidence and a sense of community in Year 7 by offering a 

designated social space. 

• Audit our current Co-curricular participation, through the implementation of the online 

platform SOCS, to identify  any underrepresented groups and achieve wider 

participation (we expect there to be follow-up action funded through JP allocation). 

• Implement diversity and inclusion policy. 

• Implement a Building Positive Relationships approach, in the Lower School, to equip 

students to display empathy, self-reliance and resilience in building positive relationships 

and resolving conflict so that fewer issues require staff intervention. 

• Design, trial and review a system of early detection and intervention to promote the 

progress and welfare of all students. 

• Extend character education to help all students thrive (this is a broader objective, some 

elements of which will be supported through our JP allocation).  

• Empower all colleagues, and particularly those serving as a Tutor, to provide pastoral 

support for our students 

 

 


